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Faculty development is a fluid system that is continuously changing to meet the needs of the
students and the teachers. Institutes that have successful faculty development programs develop
those to meet the specific needs of their students. Some key topics noted in faculty development
models are goal-oriented teachers, social systems, and a learning-centered model. Faculty
development models possessing these attributes have the potential to be very successful in
producing excellent teachers with successful students.

Over the course of this essay, faculty development models will be discussed and evaluated. The
changing needs of students over the past 30 years have driven an adjustment in faculty
development models. Faculty development programs at the university level were initially
created to meet the changing developmental needs of students. As students progress through
different generations, so must the development programs linked to faculty.

Each institution that has some model for faculty development has created that model to target
some aspect of education. All models work to improve their faculty as educators, but each has
slightly different methods of achieving this goal. One focuses their model to reduce the effects
of large turnover rate of their faculty. Another implements the model to increase retention of the
students in their discipline of study. And yet others use a model that targets their graduate
students in order to prepare students to become future faculty members. The underlying basis
inherent in all of these faculty development programs is to improve the quality of teaching in
order to provide students with the best possible education.

Many institutions have created their own Centers of Excellence (CE) to offset the difficulties in
standing up a faculty development program. Grady (2004) argues that due to the different
disciplines within most institutions, each discipline should have their own *“discipline-specific”
Center of Excellence. A discipline specific CE as such allows faculty to share similar
pedagogical approaches to teaching due to similar subject matter. On the other hand, Suchan et.
al. (2006) describes a Center for Teaching Excellence (CTE) that uses an “innovative approach
to insure that faculty development is a continuing process” in order to deal with a diverse
background and high annual turnover rate of faculty. Both techniques use a series of workshops
or meetings that allow the faculty members to evolve pedagogically by discussing various
teaching techniques and methods with their leaders, peers, and subordinates.

Grady (2004) describes the transition of faculty development programs moving “from a teacher-
centered to a learner-centered paradigm.” The purpose for this adjustment comes from four main
objectives: 1) promoting teaching excellence; 2) provide interface between technology and
pedagogy; 3) foster collegiality; and 4) support faculty growth. These objectives stem from an
institution whose faculty’s primary focus is teaching and not research.



Just as Froyd et. al. (2005) discuss, faculty development can be viewed as faculty learning. In
this sense, even faculty members never stop being a student. There is obvious dissent in this
statement from the more senior professors due more to the feeling of loss of seniority. However,
given sentiments from faculty that students should be responsible for their own learning and the
responding argument from students that poor teaching is the reason for poor performance
(McShannon et. al. 2006); it is evident that all faculty members can benefit from evaluating their
own teaching style and continuing their personal development on teaching.

Froyd et. al. (2005) adapts a framework for faculty development from the GAMES model
offered by Svinicki. The five parts of the GAMES model are: 1) Goal-oriented learning; 2)
Active learning; 3) Meaningful learning; 4) Explaining while learning; and 5) Self-monitored
learning. Froyd has adapted this by adding two additional elements: 1) Social networks and 2)
Experiential learning. Now GAMES becomes MESSAGE with the purpose of “helping faculty
draw connections between their learning experiences in faculty development activities and their
classroom and course practices or experiential learning.” (Froyd 2005). These are not explicitly
noted by either Grady (2004) or Suchan et. al. (2006), but each program incorporates all seven
parts into their faculty development models. The purpose of the addition to the GAMES model
is to use peer support in order to improve learning through teaching, thus the underlying goal of
teaching excellence and student success in education.

An alternative approach to faculty development is presented by Lewandowski and Purdy (2001)
and Jones et. al. (2004) in which they discuss introducing the development model during the
latter part of a graduate students education. Starting at this point in a students’ career improves
two things regarding the institutional faculty model. First, it increases the number of students
joining the ranks of the faculty following graduation, and second it provides the students with
feedback on their experiences of teaching in order to introduce different pedagogical styles and
improve their own teaching style. Although a completely different model from those mentioned
prior, the underlying goal is to produce excellent teachers.

The bottom line in faculty development is continuously evolving the roles of the teacher and the
means to which they can educate themselves in teaching. To produce a teacher that knows how
to be an excellent teacher is one thing; to produce an excellent teacher with successful students is
the goal. As seen by the various models, there are a few consistent themes in faculty
development.

The first is the establishment of a social network. This provides a resource to which teachers can
share their ideas and provide success and failure stories in a broad or narrow audience. By
talking with peers and leadership, a teacher can learn different methods to improve their role.
The Centers of Excellence provide a means for teachers to do just this. The second is the focus
of goals for the teacher. The goals for an educator are not limited to the classroom; they should
encompass the teacher’s long-term goals. This can help foster career development and allow the
teacher to grow while still meeting the needs of the student and institution. The last is that a
teacher never stops being a learner. Teachers must always be open to new ideas and models for
teaching. By staying open to the idea of always being a learner, an educator is able to stay in
touch with the constantly changing generation gap between teachers and students.
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